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Abstract 

This study investigated the influence of teacher 

factors on the implementation of the Hausa 

Language curriculum in senior secondary 

schools in the North-West Zone of Nigeria, 

with emphasis on teachers’ qualifications and 

pedagogical competence. The study adopted a 

descriptive survey design. The population 

comprised 40,400 Hausa Language teachers 

drawn from public and private senior secondary 

schools across four selected North-West states, 

Kaduna, Kano, Katsina, and Sokoto. Using 

Yamane's (1967) sampling formula, a 

representative sample size of 400 teachers was 

selected through proportional and simple 

random sampling techniques. Two research 

questions were asked and two null hypotheses 

were formulated and tested. Data were collected 

using a structured questionnaire developed on a 

four- point scale and validated by experts in 

curriculum studies and Hausa Language 

education. A trial test involving 30 teachers 

outside the study sample was conducted to 

assess reliability, yielding a Cronbach's alpha of 

0.82, indicating high internal consistency of the 

instrument. Data analysis employed mean, and 

standard deviation to answer research 

questions, while t-test and one-way ANOVA 

were used to test hypotheses at 0.05 level of 

significance. Findings revealed that teacher-

related variables, particularly pedagogical 

skills, significantly enhanced the 

implementation of the Hausa Language 

curriculum. While educational qualifications 

showed no statistically significant influence on 

curriculum implementation. It is therefore 

recommended that sustained teacher retraining 

programmes, improved government funding, 

and provision of modern instructional 

materials, strengthened professional 

development policies, and increased 

institutional commitment to indigenous 

language education be implemented to enhance 

curriculum effectiveness in Nigerian secondary 

schools. 
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Introduction 

Language plays a fundamental role in 

education, serving as a medium for knowledge 

transfer, cultural preservation, and 

communication. In Nigeria, the Hausa language 

is one of the three major indigenous languages 

recognized in the National Policy on Education 

(NPE) and is widely spoken across the North-

West zone. The effective implementation of the 

Hausa language curriculum in senior secondary 

schools is essential for promoting linguistic 

development, cultural identity, and academic 

achievement among students. However, various 

teacher-related factors significantly influence 

the successful delivery of the curriculum. 

Teacher-related factors such as qualifications, 

pedagogical competence, motivation, teaching 

experience, and attitude toward the subject 

matter play a crucial role in ensuring the 

successful implementation of any curriculum. 

Teachers serve as the primary drivers of 

curriculum implementation, translating 

educational policies into classroom practice. In 

the context of the Hausa language curriculum, 

their proficiency in the language, instructional 

strategies, and use of teaching materials directly 

impact students' understanding and 

performance. 

Despite the recognition of indigenous languages 

in the Nigerian education system, challenges 

persist in the effective implementation of the 

Hausa language curriculum. Studies have 

shown that inadequate teacher training, lack of 

instructional resources, and poor teacher 

motivation affect language instruction in 

schools. Additionally, the attitude of teachers 

toward the Hausa language and its perceived 

relevance in the academic and socio-economic 

landscape may influence their level of 

commitment and effectiveness in teaching the 

subject. The North-West zone of Nigeria, being 

predominantly Hausa-speaking, provides an 

ideal setting for assessing how teacher factors 

influence the implementation of the Hausa 

language curriculum. Investigating these factors 

is crucial for identifying gaps and proposing 

strategies to enhance the quality of Hausa 

language instruction in senior secondary 

schools. Understanding the relationship 

between teacher-related variables and 

curriculum implementation will contribute to 

efforts aimed at established indigenous 

language education in Nigeria. 

Curriculum implementation is a crucial aspect 

of the teaching and learning process, involving 

the translation of curriculum plans into 

actionable teaching strategies. Effective 

implementation of the Hausa language 

curriculum requires qualified personnel, 

adequate facilities, instructional materials, 

sound administration, and appropriate teaching 
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methodologies. For any curriculum innovation 

to be meaningful, it must be adequately 

executed in educational institutions. Okoro 

(2012) defined curriculum implementation as 

the classroom effort of teachers and students in 

putting curriculum plans into practice. It entails 

translating curriculum documents into 

operational curriculum through the combined 

efforts of educators, learners, and other 

stakeholders. The success of curriculum 

implementation largely depends on teachers' 

effectiveness in bridging theory and practice. 

The degree to which the curriculum is 

implemented influences the knowledge, 

attitudes, skills, and values that students 

acquire. Okoro and Eziiefulo (2018) viewed 

that curriculum implementation is a state in the 

curriculum process and system, whereby all 

relevant inputs are brought into direct contact 

with the learners, through a wide variety of 

activities, so that the learning experience can be 

evaluated by the teacher 

Language education is a fundamental pillar of 

students' academic development and cultural 

identity. In multilingual regions such as 

Nigeria’s North-West Zone, the study of 

indigenous languages like Hausa is not only 

pedagogically necessary but also vital for 

cultural preservation and effective 

communication. This study examines Hausa 

language curriculum implementation in 

Secondary School levels, focusing on Teacher 

training, teachers' attitudes &beliefs, 

competencies, resource utilization, and 

motivation as key factors influencing success. 

The effectiveness of any secondary schools 

depends largely on the quality of its staff.  

Carless (2009) asserted that no matter how 

efficient an administrator is, success is 

unattainable without well-qualified and 

dedicated teachers. The quality of teachers is a 

critical determinant of educational success. 

Hausa language instruction requires proficient 

educators who can effectively implement the 

curriculum, engage students, and foster a 

conducive learning environment. Teacher 

competence is integral to achieving effective 

learning outcomes. Beyond proficiency in 

Hausa, educators must employ suitable teaching 

methodologies and adapt to diverse learning 

needs. Understanding teacher competence is 

essential for developing educational strategies 

that address the challenges of Hausa language 

curriculum implementation in the North-West 

Zone. This study, therefore, sought to examine 

the influence of teacher factors including 

qualifications and pedagogical skills on the 

implementation of the Hausa language 

curriculum in senior secondary schools in the 

North-West zone of Nigeria.  
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Statement of the Problem 

Curriculum implementation occupies a strategic 

place in the teaching and learning process. It has 

to do with translating the curriculum into 

practice or action.  Hausa Language curriculum 

as it links the design with evaluation stages, that 

is, the materials and methods are put together to 

produce the desirable learning outcome. The 

task of curriculum delivery is basically carried 

out at the classroom level through teaching, 

learning support, advice and guidance, 

coaching, mentorship, peer and collaborative 

learning there by leading to the achievement of 

curriculum objectives, feedback and 

assessment, personal development, planning 

and tutoring skills, encouragement towards 

practice skills and development as well as 

enabling access to curriculum resources. If the 

curriculum is not implemented, all efforts 

expended in the planning are in vain. It has long 

been recognized that teachers have a major role 

in determining and implementing the 

curriculum.  

Poor implementation of curriculum content can 

result in multiple problems. Such as students 

’poor performance in examinations, especially 

National Examinations (WAEC and NECO). 

The traditional approach to teaching the Hausa 

language curriculum can hinder the effective 

implementation of the curriculum. In a situation 

where students are not adequately taught and 

prepared, they will find it difficult, if not 

impossible, to answer questions as such failure 

is unavoidable. This is because all the questions 

set are based on the syllabus or curriculum 

content. Pedagogy in language teaching has a 

renewed focus on ensuring that students can 

apply their learning to real-world situations. 

Increasing attention is being given to strategies 

that aim to improve deep conceptual 

understanding and build students’ appreciation 

for the power of language in everyday 

communication. Efforts to build students’ 

appreciation for language learning have led 

educators to explore the role of attitudes in the 

language classroom. While there appears to be 

growing interest in this area, these problems 

involve students’ future performance or 

learning in Senior Secondary education. 

Subjects and topics at that level are a 

continuation of what students learn at the senior 

secondary school level; as such, poor 

implementation of curriculum content leaves 

students unable to cope effectively with the 

academic challenges at the post-secondary 

school level. (Ofoegbu, 2020). Other elements 

that may influence instructors’ work 

effectiveness include teacher attitude, 

competence as well as the teachers’ teaching 

experience and credentials. The current 

conditions would undoubtedly have an 

influence on the teacher factor and the effective 
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implementation of the Hausa language 

curriculum in North-west Nigeria. The 

observation encouraged the researcher to 

investigate the link between teacher variables 

such as attitude, competence, and motivation, as 

well as resources that can support teaching, as 

correlates of job performance in Secondary 

Schools. 

In light of these challenges, there was a need to 

investigate the Influence of Teacher Factors on 

the Implementation of Hausa Language 

Curriculum in North-West, Nigeria. Addressing 

these issues is crucial for improving the quality 

of Hausa language education and promoting a 

positive attitude towards the subject among 

educators, learners, and students. Poor 

academic performance among students in 

Nigeria has been linked to poor teacher 

performance, including incomplete teaching 

tasks, negative attitudes toward work, and poor 

teaching practices.  

 

Objectives of the Study 

The specific objectives were to: 

1. determine the influence of teachers’ 

qualifications on the implementation of 

the Hausa language curriculum in senior 

secondary schools in the North-West 

Zone, Nigeria. 

2. Find out the influence of teachers’ 

pedagogical skills on the teaching of the 

Hausa language curriculum in the 

North-West Zone, Nigeria. 

Research Questions 

The study had the following research questions: 

1. What is the influence of teachers’ 

qualifications on the implementation of 

the Hausa language curriculum in senior 

secondary schools in the North-West 

Zone, Nigeria?  

2. What is the influence of teachers’ 

pedagogical skills in teaching of the 

Hausa language curriculum in the North-

West Zone, Nigeria? 

Null Hypotheses 

The following null hypotheses were formulated 

to guide the study: 

1. There is no significant difference in 

the implementation of the Hausa 

Language curriculum based on 

teachers’ educational qualifications 

in senior secondary schools in the 

North- West Zone. 

2. There is no significant difference 

between teachers with high 

pedagogical skills and those with 

low pedagogical skills in the 

implementation of the Hausa 
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Language curriculum in senior 

secondary schools in the North-

West Zone, Nigeria. 

Literature Review 

Mohammed and Bello (2022) carried out a 

study titled “Teacher Pedagogical Skills and the 

Implementation of Indigenous Language 

Curriculum in Nigeria.” The study employed a 

descriptive correlational research design to 

assess how teachers’ pedagogical competencies 

affect curriculum delivery in indigenous 

language subjects. The population consisted of 

Hausa and Yoruba language teachers in public 

senior secondary schools across Sokoto and 

Zamfara States, totalling 1,920 teachers. A 

sample size of 350 teachers was selected using 

purposive sampling. Data was collected using a 

questionnaire titled the Teachers’ Pedagogical 

Skills Inventory (TPSI), which assessed lesson 

planning, the use of learner-centred methods, 

continuous assessment, and classroom 

engagement. The instrument was validated by 

language education specialists, and a pilot 

study with 40 teachers yielded a reliability 

coefficient of 0.81. Data analysis was 

performed using Pearson correlation and 

multiple regression analysis. 

The findings indicated that teachers with high 

pedagogical skills were more effective at 

implementing indigenous language curricula, 

resulting in higher student engagement, 

curriculum coverage, and lesson clarity. 

Teachers employing interactive methods such 

as discussion, storytelling, and demonstration 

were particularly effective in facilitating 

comprehension and retention. The study further 

emphasized that lack of pedagogical 

competence constrained teachers’ ability to 

adapt curriculum content to learners’ needs, 

especially in resource-constrained classrooms. 

Mohammed and Bello (2022) concluded that 

continuous pedagogical training is essential for 

effective curriculum implementation in 

indigenous language education. 

Mohammed and Bello (2022) highlighted the 

significance of teacher motivation and 

pedagogical skills, both studies focused 

primarily on general indigenous language 

instruction, without specific attention to Hausa 

Language curriculum implementation in the 

North-West Zone. Additionally, neither study 

integrated other teacher-related factors such as 

attitude, classroom management, and school 

environment, nor examined how these 

variables interact to influence curriculum 

implementation outcomes. The present study 

addresses these gaps by employing a holistic 

teacher-factor model that considers 

motivation, attitude, pedagogical skills, a n d  

classroom management, and school 

environmental factors as determinants of Hausa 
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Language curriculum implementation. 

Bature and Suleiman (2022) conducted a study 

titled “Teachers’ Qualifications and Their 

Impact on Curriculum Implementation in 

Northern Nigerian Secondary Schools.” The 

study employed an ex-post facto research 

design to examine the relationship between 

teachers’ academic qualifications and effective 

curriculum delivery. The population comprises 

senior secondary school teachers across 

Kaduna, Kano, and Bauchi States, totalling 

3,200 teachers. Using stratified random 

sampling, a sample size of 500 teachers was 

selected. Data was collected using the 

Teachers’ Qualification and Curriculum 

Implementation Questionnaire (TQCIQ), 

which assessed teachers’ academic credentials, 

professional certifications, and curriculum 

delivery practices. The instrument was 

validated by curriculum specialists, while a 

pilot test conducted with 50 teachers yielded a 

reliability coefficient of 0.82. Data analysis 

involves mean, standard deviation, Pearson 

correlation, and multiple regressions. 

Findings indicated that teachers with higher 

academic qualifications and subject-specific 

certifications were more effective at 

implementing the curriculum. These teachers 

demonstrated a better understanding of the 

curriculum objectives, used learner-centred 

teaching methods, and adhered more closely to 

the prescribed syllabus content. Conversely, 

teachers with lower qualifications often 

struggled with lesson planning, instructional 

delivery, and assessment practices. Bature and 

Suleiman (2022) concluded that teacher 

qualifications are a key determinant of 

curriculum implementation success, 

particularly in specialized subjects such as 

indigenous languages. 

Abdullahi and Garba (2023) investigated 

“Teacher Motivation, Pedagogical Skills, and 

Curriculum Implementation in Nigerian 

Secondary Schools.” The study employed a 

descriptive survey research design to examine 

how intrinsic and extrinsic teacher motivation, 

combined with pedagogical skills, influence 

curriculum delivery. The population consisted 

of secondary school teachers in Katsina, 

Sokoto, and Zamfara States, with an estimated 

total of 3,050 teachers. A sample size of 450 

teachers was selected using stratified random 

sampling. Data was collected through the 

Teacher Motivation and Pedagogical Skills 

Questionnaire (TMPSQ), which measured 

motivational levels, professional competence, 

and curriculum delivery effectiveness. 

Validation was conducted by experts in 

education and language teaching, while a pilot 

study with 45 teachers yielded a reliability 

coefficient of 0.85. Data analysis involved 
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mean, standard deviation, regression analysis, 

and ANOVA. 

Findings revealed that teachers’ motivation and 

pedagogical skills jointly enhanced the 

effectiveness of curriculum implementation. 

Teachers exhibiting high intrinsic motivation 

and advanced pedagogical skills demonstrated 

better lesson preparation, innovative teaching 

methods, and improved learner engagement. 

Conversely, low motivation or inadequate 

pedagogical skills limited curriculum coverage 

and instructional quality. Abdullahi and Garba 

(2023) concluded that motivation and 

pedagogical competence are critical for 

translating curriculum objectives into effective 

classroom practice, particularly in resource-

constrained environments. 

While Bature and Suleiman (2022) emphasized 

teacher qualifications and Abdullahi and Garba 

(2023) highlighted motivation and pedagogical 

skills, both studies examined these factors 

independently or generally across secondary 

school subjects. Neither study focused 

specifically on the implementation of the Hausa 

Language curriculum in the North-West Zone, 

nor did it consider the moderating influence of 

the school environment, classroom 

management, and instructional resources. The 

present study addresses this gap by integrating 

teacher qualifications, motivation, attitude, 

pedagogical skills, and classroom management 

within a holistic framework, contextualized 

specifically for Hausa Language curriculum 

implementation in senior secondary schools. 

Methodology 

The study adopted a descriptive survey research 

design to investigate the influence of teacher 

factors on the implementation of the Hausa 

Language curriculum in senior secondary 

schools in the North-West Zone of Nigeria.  

The population of this study comprised 40,400 

Hausa Language teachers in both public and 

Private senior secondary schools within four 

selected states of the North-West Zone of 

Nigeria, namely Kaduna, Kano, Katsina, and 

Zamfara. These states were purposively 

selected due to prevailing security challenges in 

some parts of the zone that limited safe access 

across all states, as well as the need to ensure 

effective data collection and researcher safety.  

The sample size for this study was determined 

from the total population of 40,400 Hausa 

Language teachers using the Yamane (1967) 

sample size determination formula, which is 

widely used in educational and social science 

research for obtaining representative samples 
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from finite populations. Based on the formula 

and an acceptable margin of error, a sample size 

of 400 teachers was considered adequate for the 

study. The Yamane formula has been 

successfully applied in similar educational 

studies to ensure statistical representativeness 

and reliability of findings 

The primary instrument used for data collection 

in this study was a structured questionnaire, 

specifically designed to elicit information on 

teacher-related factors affecting the effective 

implementation of the Hausa Language 

curriculum. The questionnaire was divided into 

sections corresponding to the key variables of 

the study, including teachers’ qualifications 

and pedagogical skills.  

To ensure the validity of the questionnaire, both 

content and face validity were carefully 

considered. The reliability of the instrument 

was determined through a pilot study 

conducted with 30 Hausa Language teachers in 

Jigawa State (Dutse), which was part of the 

study zone but not included in the main study 

sample. Responses from the pilot study were 

analyzed using Cronbach’s Alpha to assess the 

internal consistency of the questionnaire items. 

The instrument yielded an overall reliability 

coefficient of 0.82, indicating high reliability 

and consistency in measuring the constructs of 

interest.  The data for this study were collected 

using the validated and reliable questionnaire 

administered to the sampled Hausa Language 

teachers across the North-West Zone of 

Nigeria.  

The researcher used mean and standard 

deviation, for data analysis to answer the 

research questions. A score of 2.50 and above 

was considered as "agree," while below 2.50 

was considered as "disagree. One-way 

ANOVA was employed to test hypotheses at a 

0.05 level of significance.  

 

Result 

 

Research Question One 

What is the influence of teachers’ qualifications on the implementation of the Hausa      

language curriculum in senior secondary schools in the North-West Zone, Nigeria?  
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Table 1: The Mean Standard Deviation Scores of the Teachers’ Qualifications Influence the 

Implementation of the Hausa Language Curriculum in Senior Secondary Schools in the 

North- West Zone, Nigeria.  
Statement Mean Std. Dev. Decision 

Teachers with relevant qualifications in Hausa language deliver 

curriculum content more effectively. 

2.91 1.114 Agreed 

The level of teachers' educational qualification influences their 

mastery of Hausa language instruction. 

2.72 1.103 Agreed 

Professional qualifications improve teachers' ability to interpret 

curriculum objectives accurately. 

2.82 1.046 Agreed 

Unqualified teachers find it difficult to achieve curriculum goals in 

Hausa language teaching. 

2.60 1.070 Agreed 

Overall Mean 2.712 1.077 Agreed 

 

Table 1 indicates that teachers’ qualifications 

have a notable influence on the implementation 

of the Hausa Language curriculum, as all items 

recorded mean scores above the decision 

benchmark. Respondents agreed that teachers 

with relevant qualifications in Hausa Language 

deliver curriculum content more effectively 

and demonstrate greater mastery of 

instructional requirements. The sectional mean 

of 2.71 reflects a general consensus that 

professional and educational qualifications 

enhance teachers’ ability to interpret 

curriculum objectives accurately. The findings 

suggest that teacher qualifications are a key 

determinant of effective implementation of the 

Hausa Language curriculum in senior 

secondary schools. 

Null Hypothesis One 

Ho1: There is no significant difference in the implementation of the Hausa Language curriculum 

based on teachers’ educational qualifications in senior secondary schools in the North- West Zone, 

Nigeria. 

Table 2: One-Way ANOVA on the Difference in the Mean Scores of Implementations of the 

Hausa Language Curriculum Based on Teachers’ Educational Qualifications in Senior 

Secondary Schools in the North-West Zone, Nigeria. 

Teaching 

Qualifications 

Sum of 
Squares 

df Mean Square F Sig. Decision 

Between Groups 1.698 3 .566 .802 .491 Not  
Significant 

Within Groups 278.019 396 .702    

Total 279.717 399     
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Table 2 presents the one-way ANOVA results 

examining the effect of teachers’ educational 

qualifications on the effective implementation 

of the Hausa Language curriculum. The 

analysis shows that the calculated significance 

value (p = .491) is greater than the 0.05 level of 

significance. This indicates that there is no 

statistically significant difference in curriculum 

implementation among teachers with different 

educational qualifications. Consequently, the 

null hypothesis (Ho1) is accepted, suggesting 

that educational qualifications do not 

significantly influence the effective delivery of 

the Hausa Language curriculum in senior 

secondary schools in the North-West Zone.  

Research Question Two: What is the influence of teachers’ pedagogical skills on the teaching of 

the Hausa language curriculum in the North-West Zone, Nigeria? 

Table 3: The Mean Scores of the Influence of Teachers’ Pedagogical Skills on the 

Teaching of the Hausa Language Curriculum in the North-West Zone, Nigeria  

S/N Statements Mean Std. 

Dev. 

Decision 

1 Teachers use student-centered approaches to promote 

Hausa language learning. 

2.75 1.129 Agreed 

2 The use of varied teaching strategies enhances students 

engagement in Hausa lessons. 

2.55 1.144 Agreed 

3 Teachers’ pedagogical competence contributes to better 

comprehension of Hausa grammar and vocabulary. 

2.52 1.124 Agreed 

4 Teachers who adapt lessons to students’ needs achieve 

better curriculum outcomes. 

Sectional Mean:                                      2.60           

1.102                                                 

2.59 1.065 Agreed 

Table 3 shows that respondents generally 

agreed that teachers’ pedagogical skills 

positively impact the teaching and learning of 

the Hausa Language curriculum, with mean 

scores ranging from 2.52 to 2.75. The use of 

student-centered approaches and varied 
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teaching strategies was perceived to enhance 

student engagement and learning outcomes in 

Hausa lessons. The sectional mean of 2.60 

indicates a consistent recognition of the 

importance of pedagogical competence in 

improving students’ understanding of Hausa 

grammar and vocabulary. The findings then, 

highlight effective teaching methods as a key 

factor in successful Hausa Language 

curriculum delivery. 

Null Hypothesis Two 

Ho2: There is no significant difference between teachers with high pedagogical skills and those 

with low pedagogical skills in the implementation of the Hausa Language curriculum in senior 

secondary schools in the North-West Zone, Nigeria. 

Table 4: Independent t-Test Analysis of Difference in Curriculum Implementation Based on 

Teachers’ Pedagogical Skills 

Pedagogical Skills N 
 

Mean  Std. Dev.  df t-val Sig. (2-tailed) 

High Pedagogical Skills 212 3.21   .65 398    5.842 0.000 
 

Low Pedagogical Skills 188    2.68   .71    

       

Table 4 shows that teachers with high 

pedagogical skills recorded a mean curriculum 

implementation score of 3.21 (SD=0.65), while 

those with low pedagogical skills recorded a 

mean score 2.68 (SD=0.71). The calculated t-

value was 5.842 with 398 degrees of freedom, 

and the significance (2-tailed) was 0.000, 

which is less than the 0.05 level of significance. 

Therefore, the null hypothesis is rejected. It 

indicates that there is significant difference 

between teachers with high pedagogical skills 

and those with low pedagogical skills in the 

implementation of the Hausa Language 

Curriculum. Teachers with higher pedagogical 

skills demonstrated significantly better 

curriculum implementation outcomes 

 

Discussions 

Teacher qualifications emerged as a major 

strength in the present study, with most teachers 

possessing B.Ed, B.A(Ed), or NCE 

qualifications. This finding aligns with Adeyemi 

and Yusuf (2019), Bature and Suleiman (2022), 

and Zubairu and Mohammed (2022), who 

established that academic and professional 

qualifications enhance curriculum understanding 

and instructional clarity. However, unlike these 
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earlier studies that reported qualification as a 

significant predictor, the present study found no 

statistically significant influence of qualification 

on curriculum implementation. This divergence 

highlights a critical gap addressed by the current 

research: qualification alone does not guarantee 

effective Hausa Language curriculum delivery. 

Rather, qualifications must interact with 

motivation, pedagogy, and resources to yield 

meaningful outcomes. Teaching experience, 

particularly the dominance of teachers with 11–

15 years of service, mirrors findings from Sadiq 

et al. (2020) and Usman and Salihu (2022), who 

noted that experienced teachers often exhibit 

improved classroom control and lesson 

sequencing. The present study similarly observed 

that experienced teachers demonstrated 

confidence in implementing the Hausa Language 

curriculum. However, statistical analysis 

revealed that experience was not a significant 

determinant of curriculum implementation. This 

finding supports Abdulrahman and Danjuma’s 

(2021) argument that experience without 

continuous retraining may lose its effectiveness. 

The present study therefore fills a gap by 

empirically demonstrating that experience must 

be reinforced through professional development. 

Teachers’ pedagogical skills were found to 

significantly enhance student engagement and 

comprehension in the present study. This finding 

strongly aligns with Musa, Abdullahi, and Sadiq 

(2020), Garba and Ibrahim (2021), and Sadiq et 

al. (2020), who emphasized learner-centered 

strategies in indigenous language instruction. 

Storytelling, discussion, role-play, and 

contextual translation were identified as effective 

approaches in both past and present studies. The 

similarity underscores the central role of 

pedagogy in language curriculum 

implementation. The present study contributes by 

situating these pedagogical practices specifically 

within the Hausa Language curriculum of the 

North-West Zone.  

Overall, the present findings validate earlier 

studies while extending them within a subject-

specific and regional context. Researchers such 

as Abdullahi and Garba (2023) and Zubairu and 

Mohammed (2022) proposed holistic teacher-

factor models but did not focus exclusively on 

Hausa Language. The present study addresses this 

limitation by centering on Hausa Language 

curriculum implementation in the North-West 

Zone. It empirically confirms that teacher-related 

factors jointly determine instructional success. 
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This strengthens the theoretical and practical 

relevance of teacher-factor models. In 

conclusion, the present study builds upon and 

advances existing literature by integrating 

teacher qualification and pedagogy. Unlike many 

previous studies that examined these variables 

separately, the current research adopts a 

comprehensive and context-specific framework. 

It demonstrates that effective Hausa Language 

curriculum implementation depends on the 

interaction of multiple teacher-related factors 

within supportive school environments. This 

contribution fills a critical gap in indigenous 

language education research. Ultimately, the 

study provides a robust empirical foundation for 

policy and practice aimed at strengthening Hausa 

Language instruction in senior secondary schools 

in the North-West Zone of Nigeria. 

Conclusion 

The findings of this study clearly demonstrate 

that the implementation of the Hausa Language 

curriculum in senior secondary schools in the 

North-West Zone of Nigeria is largely driven by 

teacher-related factors rather than by 

demographic characteristics alone. While 

variables such as educational qualifications did 

not significantly influence curriculum 

implementation, the study revealed that what 

truly matters is how teachers translate their 

professional knowledge into classroom practice. 

Teachers’ pedagogical competence, commitment 

to teaching, and ability to create engaging 

learning environments emerged as decisive 

elements in bringing the curriculum to life. This 

underscores the reality that curriculum 

documents achieve their intended purpose only 

when teachers possess the skills, motivation, and 

professional confidence to implement them 

effectively. 

In conclusion, the study affirms that sustained 

teacher development, positive work attitudes, 

and adequate institutional support are 

indispensable for the successful delivery of the 

Hausa Language curriculum. Continuous 

professional training, effective classroom 

management, and the strategic use of 

instructional materials were found to enhance 

students’ understanding and appreciation of the 

language and its cultural relevance. Conversely, 

systemic challenges such as insufficient funding, 

limited access to teaching resources and weak 

policy implementation threaten the realization of 

curriculum objectives. Therefore, strengthening 

teacher capacity and improving support 

structures remain critical pathways to improving 

Hausa Language education and ensuring that the 
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curriculum meaningfully contributes to learners’ 

linguistic competence and cultural identity in the 

North-West Zone of Nigeria. 

Recommendations 

The following recommendations were made: 

i. Government and educational authorities 

should strengthen teacher recruitment and 

deployment policies to ensure that only 

professionally qualified Hausa Language 

teachers 

are engaged, while providing avenues for 

unqualified teachers to upgrade their 

qualifications through recognized 

training programmes. 

ii. Regular and well-coordinated 

professional development programmes 

should be organized to improve teachers’ 

pedagogical skills, with emphasis on 

learner-centred, interactive, and 

culturally responsive teaching 

approaches. 

iii. Increased and sustained funding should 

be allocated to Hausa Language 

programmes to address challenges related 

to insufficient teaching resources, large 

class sizes, and limited access to 

instructional technology. 

iv. Professional collaboration among Hausa 

Language teachers should be encouraged 

through workshops, seminars, and 

subject-based associations to facilitate the 

sharing of best practices and innovative 

teaching strategies. 

v. Policymakers should adopt an integrated 

approach to curriculum implementation 

that combines teacher capacity-building, 

adequate resource provision, and 

supportive school leadership to ensure the 

sustained effectiveness of the Hausa 

Language curriculum in the North-West 

Zone of Nigeria. 
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